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It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	St Augustine’s 

	Number of pupils in school 
	72

	Proportion (%) of pupil premium eligible pupils
	23%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	3-year plan for:
2025 – 2028
This Strategy Statement covers:
Year 1 – 2025-2026

	Date this statement was published
	September 2025

	Date on which it will be reviewed
	July 2026

	Statement authorised by
	Vivien McDonald

	Pupil premium lead
	Claire Carlin

	Governor / Trustee lead
	Caroline Corkerry


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£ 103, 716

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£ 108, 436


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	The mission of The Holy Cross Catholic MAC, which we align with at St Augustine’s School, is ‘Our school communities are united as the family of God to provide an outstanding Catholic education for all our pupils. With Christ at the centre of all we do, we will inspire every child to be the best person they can be by developing their God given gifts and talents.’  
Effective spend of pupil premium funding to effect excellent outcomes for our pupils is a whole school priority. With our drive to ensure high aspirations for all and to provide an outstanding education that enables pupils to reach their full potential academically and personally, we analyse data and draw on our close working relationships with pupils and families to identify and  understand  the barriers that our disadvantaged pupils face and offer effective, research-backed, value for money strategies to remove and overcome barriers. We recognise that prompt, early intervention is most effective in preventing gaps from growing.
Whilst our disadvantaged pupils achieve better than disadvantaged pupils nationally:  66.7% achieved GLD compared to 67.7% nationally; 83.3% passed the phonics screening compared to 79.9% nationally and 53.3% achieved expected in reading, writing and maths at KS2 compared to 47.4% nationally in 2025; we continue to strive to close the gap with non-disadvantaged pupils.
When making decisions about using Pupil Premium funding at St Augustine’s it is important to consider the context of the school, and the challenges faced. We adopt an evidence informed approach to spending, in particular reflecting on advice and evidence from the Education Endowment Foundation (EEF). 
Within our plan we allocate funding through a tiered approach based around three key areas:
· Quality first teaching for all
· Targeted support
· Whole school wider strategies
The aim of our school and Holy Cross MAC mission is to create a school community united as the family of God, providing an outstanding Catholic education for all our pupils with Christ at the centre of all that we do. We thrive to inspire every child to be the best person they can be by developing their God given talents and prepare them for life as citizens of the future. 
Evidence shows that children from disadvantaged backgrounds generally face extra challenges in reaching their full potential at school and often do not perform as well as their peers. Common barriers to learning for disadvantaged children at St Augustine’s can include ways to support at home, language and communication skills, lack of confidence and resilience, attendance and punctuality difficulties. In addition, there may be complex family situations which may prevent the children from flourishing.  
Through effective use of additional funding, sharing of best practice, careful consideration of research and application of our wider calling, our aim is for all disadvantaged children to be inspired, empowered and enabled to recognise and fulfil their potential and respond to what God calls them to be.
“For I know the plans I have for you declares the Lord. Plans to prosper you and not to harm you, to give you a future and hope.”
Jeremiah 29:11
We aim to do this through:
· Ensuring teaching and learning opportunities provide high expectations and challenge for all. 
· Ensure all children have access to a broad and balanced curriculum.
· Providing high quality feedback and support on a regular basis.
· Providing targeted interventions based on termly diagnostic assessments.
· Supporting our vulnerable families, ensuring they receive appropriate emotional, social and well-being support.
Ultimately, at St Augustine’s we recognise the importance of first quality teaching for all pupils regardless of background. There are some who would suggest that the solution to tackling educational underachievement is to do something different for pupils from disadvantaged backgrounds, such as lowering our expectations or adapting the curriculum offer. 
“All schools and staff should have the highest expectations for all pupils, irrespective of background or barriers to learning. They should understand and be sympathetic to those pupils who, for any number of reasons, may find it more difficult to engage with learning. The same applies for those that, for multiple, complex reasons, may be finding learning more difficult. All should be mindful of not lowering expectations and aspirations for disadvantaged pupils. Schools and staff at every level should nurture and support all pupils to take pride in their individual achievements.”
Addressing Educational Disadvantage in Schools and Colleges; the Essex Way
By Marc Rowland


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	GLD, phonics, MTC and KS2 data shows disadvantaged pupils are less likely to attain age related attainment in core subjects: reading, writing and math than their non-disadvantaged peers

	2
	Observations, behaviour monitoring and safeguarding records show that for our disadvantaged pupils social and emotional barriers impact on resilience within learning. 

	3
	Approximately 20% of PP pupils are also on the SEND register and so experience the challenges of double disadvantage, impacting attainment and wellbeing : 2 My support Plans, 5 EHCP plans. Also, a number requiring additional support from additional agencies such as, CCT (Complex Communication team) and Speech and language. 

	4
	Assessments, observations and discussions with pupils show reduced Lack of oracy skills and limited vocabulary for disadvantaged pupils/on entry which impacts on reading and writing. 

	5
	Assessments, observations and discussions with pupils and families suggest home circumstances which impact on learning: attendance, parental support, financial difficulties

	[bookmark: _Toc443397160]6
	Observations and discussions with pupils indicate limited lack of life experiences and aspirations which impacts on engagement and limits future aspiration.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Consistent implementation of high first quality teaching strategies will result in the % of children reaching age related expectations in reading, writing and maths increasing from previous year’s internal and external data.

	Teachers will identify gaps in learning through use of formative assessment and termly summative assessments and teacher judgements to ensure necessary support is provided. 
Pupil progress meetings will track pupil’s progress and ensure the correct provision is in place to support progress.
Analysis of data will show that disadvantaged children’s attainment is increasing and comparisons against all children will show the gap with non-disadvantage children is diminishing. 

	Children show greater resilience and confidence, supporting them to engage with school life

	Sustained high levels of wellbeing demonstrated by:
• qualitative data from student voice, student and parent surveys and teacher observations
• a significant increase in participation in enrichment activities, booster sessions particularly among disadvantaged pupils
Outside agencies will support the most vulnerable children.
Pastoral support will be targeted towards families struggling with mental-health and well-being.
Pupil voice and outcomes demonstrates that Learning mentor works effectively with pupils to ensure they are happy, safe and achieving.


	Inclusive practices are secure through teachers developing a repertoire of strategies within their teaching which can be used flexibly in response to individual needs.

	Pupils will make good progress from their starting points.
SENDCO will provide support to teachers and put in place the necessary referrals for children. 
Teachers will implement Rosenshine’s Principles and the EEF ‘5 a day principles’ within their teaching throughout the classroom. 
Children working well below will be provided with a stage not age approach to their provision. 

	Purposeful opportunities for oracy embedded throughout the curriculum will enable children to develop their reasoning, social interactions and problem-solving skills.


	Enhanced oracy skills will impact reading, writing and maths attainment across year groups.
Emphasis on teaching vocabulary to be seen across all subjects. 
Clear rules for talk embedded across all year groups to ensure consistent and expectations for purposeful talk in classrooms. 
Promotion of a love of reading throughout the curriculum and within school life to increase children's vocabulary. 
Enhanced oracy skills will result in improved social interactions, evidenced by reduced behaviour incidents relating to conflict.


	Increased parental engagement in their child’s education.
Parents have opportunities to engage with aspects of school life and support their children with their education.

	Provision of more opportunities for parents to come into school and share in their children’s learning to be planned in across the course of the academic year. 


	Attendance will be rigorously monitored and early identification and support offered.
	All children’s attendance remains above 92%.
Pastoral support to be targeted to families.
Gap between non-PP attendance and PP attendance is decreased. 
Parent and pupil voice to be reflective of support.

	Children are inspired to achieve more and have increased aspirations and opportunities to succeed in school life and beyond.  

	A broad and balanced curriculum will give children further opportunities to immerse themselves further into the wider world. 
Children given opportunities to increase their own aspirations and support their vocations. 
Children will have access to a range of enrichment activities which will be subsidised by the school to ensure they are able to fully participate. 





Activity in this academic year
This details how we intend to spend our pupil premium this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £51, 926
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Release time from classes to cover 1:1 feedback, staff development, data analysis and pupil progress meetings.


	Supporting high quality teaching is pivotal in improving children’s outcomes. Indeed, research tells us that high quality teaching can narrow the disadvantage gap. It is therefore hugely encouraging to see a host of new initiatives  reforms that recognise the importance of teacher quality and promoting effective professional development (PD) plays a crucial role in improving classroom practice and pupil outcomes.
Effective Professional Development | EEF
	1, 3 and 4

	Develop a clear pedagogy for the teaching of reading and writing across the school ensuring classrooms are inclusive environments for all learners. 
	The reading framework As specified in the Reading Framework, “The only effective route to closing this gap is for children to be taught systematically to read as soon as they start school. In this way, they do not have to rely on adults to read to them. Children who become engaged in reading can make huge progress in their literacy development simply through their independent reading, whatever the nature of their early experiences.” 
The recommendations in the EEF literacy reports represent  ‘lever points’ where there is useful evidence about language and literacy teaching that schools can use to make a significant difference to pupils’ learning.
Preparing for Literacy | EEF
Improving Literacy in Key Stage 1 | EEF
Improving Literacy in Key Stage 2 | EEF

	1, 3 and 4

	Quality first teaching and support with a focus on appropriate CPD
	Teacher professional development is a structured and facilitated activity for teachers intended to increase their teaching ability. Supporting high quality teaching is pivotal in improving children’s outcomes. Research tells us that high quality teaching can narrow the disadvantage gap. 
EEF Effective Professional Development
	1, 3 and 4

	Mastering Number Programme – Rec, Year 1, Year 2 and Year 3 intervention
	This project aims to secure firm foundations in the development of good number sense for all children from Reception through to Year 1 and Year 2. The aim over time is that children will leave KS1 with fluency in calculation and a confidence and flexibility with number. Attention will be given to key knowledge and understanding needed in Reception classes, and progression through KS1 to support success in the future.
According to EEF research the impact of mastery learning approaches is an additional five months progress, on average, over the course of a year.
Mastery learning | EEF (educationendowmentfoundation.org.uk)
	1, 3 and 4

	SENDCO out of class support time to support SEND/PP children
	Enables more time to be assigned to making sure relevant outside agencies and where appropriate EHCPs are put in place. 
Special Educational Needs in Mainstream Schools | EEF
	3



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £30,995
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Structured Interventions, including nurture support, and targeted use of support staff in classes.
	EEF recommends that interventions that support behaviour seek to improve attainment by reducing challenging behaviours. This may vary from addressing low level disruption to aggression and violence. Both targeted interventions and universal approaches have positive overall effects (+4 months progress)
EEF Behaviour Interventions
Teaching assistants can provide a large positive impact on learner outcomes, however how they are deployed is key. Access to high quality teaching is the most important lever schools have to improve outcomes for their pupils. It is particularly important to ensure that when pupils are receiving support from a teaching assistant, this supplements teaching but does not reduce the amount of high-quality interactions they have with their classroom teacher both in and out-of-class.
EEF Teaching Assistant Interventions
	1 and 2

	Bespoke 1 to 1 evidence-based reading intervention to be delivered via the Reading Doctor 
	The reading framework
As stated in the reading framework, “After year 1, learning in the wider curriculum depends increasingly on literacy. Pupils who cannot read well enough do not have full access to the curriculum. Those who fail to learn to read early on often start to dislike reading. They read less than others – and less often – and do not accumulate the background knowledge and vocabulary from reading that their peers do. The word-rich get richer, while the word-poor get poorer.”
	1 and 5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £25, 515
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Supporting mental health and well-being.
	Evidence from EEFs toolkit for learning suggests that effective social and emotional learning can lead to gains of +4months. Evidence suggests social and emotional learning should be taught within everyday teaching, equipping children with skills to use for themselves, be reinforced across whole school ethos and through use of programmes that may support social and emotional learning. 
Improving Social and Emotional Learning
	2

	Involving parents in school life through:
· parental workshops
· reading coffee mornings/afternoons
· stay and play in EYFS
· Advent and Easter craft sessions
· Parent invites to English and Maths lessons
· Uniform costs

	Parental engagement has a positive impact on average of 4 months additional progress. It is crucial to consider how to engage with all parents to avoid widening attainment gaps. EEF guidance report – Working with Parents to Support Children’s Learning – provides 4 key recommendations: 1. Review how you work with parents. 2. Provide practical strategies to support learning at home. 3. Tailor school communications to encourage positive dialogue about learning. 4. Offer sustained support where needed. 
By designing and delivering effective approaches to support parental engagement, schools and teachers may be able to mitigate some of the causes of educational disadvantage, supporting parents to assist their children’s learning of their self-regulation as well as subject specific skills such as reading. 
EEF Working with Parents to Support Children's Learning

	5 and 6

	Enrichment Support through contributions to external and internal trips or experiences and after school clubs. Aspirations and career building within the curriculum.

	Key findings from the Subject to Background Report March 2015 (P Sammans, K Toth, K Sylva)’Early years and primary school experiences, along with better home learning environments in the early years and up to the age of 7 provide a significant boost in attainment for children at the age of 11 and help to counteract disadvantage.’  
Cultural experiences and education should not just be for the privileged few. Creative expression is in our DNA and we want all children to grow up experiencing a rich cultural life, supported by high-quality and engaging opportunities available in their local area.
DFE: Cultural Education

Evidence suggests there is a small positive impact of +1 month on academic activity from physical activity. Some evidence also suggests that involvement in extra-curricular sporting activities may increase pupil attendance and retention. 
EEF Toolkit Physical Activity

	6

	Learning mentor employed to meet the increasing and complex needs to families
	‘Strong pastoral care is a foundation of a successful strategy to address disadvantage, This should be rooted in assessment, not assumptions, and should be seen as a means to an end, rather than an end itself. It is a stepping stone to academic achievement. Pastoral care is something that happens both inside and outside of the classroom. It should be pre-emptive and responsive where possible’. Marc Rowland 2021: Addressing Educational Disadvantage in Schools and Colleges.
	2, 5 and 6

	Attendance to be tracked and rigorously monitored 
	Improving attendance is everyone’s business. The barriers to accessing education are wide and complex, both within and beyond the school gates, and are often specific to individual pupils and families. Good attendance begins with school being somewhere pupils want to be and therefore the foundation of securing good attendance is that school is a calm, orderly, safe, and supportive environment where all pupils are keen and ready to learn.
Working together to improve school attendance (applies from 19 August 2024)
It is important to ensure that strategies to improve attendance are rooted in research evidence. The British Psychological Society sets out how to take a long-term approach in its 2017 report – Behaviour Change: Social attendance, exclusion and Persistent absence. There are four main categories identified by the report that need to be addressed: 1. Mental health issues, 2. Physical health, 3. Attitudinal/Systemic absenteeism and 4. School Behaviour related. 
Behaviour Change: School Attendance, exclusion and Persistent Absence 2017
	1 and 5



Total budgeted cost: 108, 436
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 2025 academic year. 
	   
Summary of Impact – 2024 -2025
	Activity Planned
	Summary and Impact

	First Quality Teaching

	Release time from classes to cover 1:1 feedback, PIXL analysis and pupil progress.  
	 Autumn Data – key headlines 
% of PP children achieving EXS+ in reading is lower compared with non-pp in years 2, 3 and 5.
% of EAL children achieving EXS+ in reading is lower compared with non-EAL in years 3 and 4.
% of PP children achieving EXS+ in writing is higher or inline with non-PP children in years 1, 4 and 6.
% of PP children achieving EXS+ in maths is higher or inline with non-PP in year 6
Yr 1 Phonics – PP 50% vs Non-pp 29%
Yr 4 MTC – PP 21.4% Vs Non-pp 29.5%
 
Spring Data – Key headlines 
% of PP children achieving EXS+ in maths continue to be higher then  non-PP in year 6
% of PP children achieving EXS+ in reading is higher or inline with non-PP children in years 1 and 4
% of PP children achieving EXS+ in reading is lower compared with non-pp in years 2, 3 and 5, 6
% of PP children achieving EXS+ in writing is higher or inline with non-PP children in years 1, 4 and 6.
Yr 1 Phonics – PP 67% vs Non-pp 53%
Yr 4 MTC – PP 27% Vs Non-pp 30%
 
 Summer Data – Key Headlines
% of PP children achieving EXS+ in maths at the end of KS2 is just below Non-PP (73% Vs 79%)
% of PP children achieving EXS+ in writing at the end of KS2 is just below Non-PP (67% Vs 69%)
% of PP children achieving EXS+ in reading at the end of KS2 is significantly below Non-PP (60% Vs 86%)
83% of PP children passed the year 1 phonics screening
Year 4 MTC – PP 24% Vs Non-PP 51%

	Continue to develop a whole school approach to the teaching of English through continuation of CPD for T4W
	2nd year of T4W programme implemented across the school with links to T4W school in Birmingham. Training provided to all staff throughout the year with a focus on modelled writing and feedback within lessons to move learning forward. 
T4W approach has enabled consistency to be developed across the whole school and a common approach to be adopted across all year groups. 
Writing MAC peer review carried out in Spring Term to reflect on approach to the teaching of English.

	Quality first teaching and support with a focus on CPD, including CPD to embed RosenShine’s 11 Principles and Walk-thrus.
	Regular teaching and learning CPD has continued to take place this year with a focus on embedding Kagan structures introduced last year and Rosenshine’s Principles. 
Walk thrus were also introduce this year alongside with a view to establishing coaching across the school. 


	Mastering Number Programme – Rec, Year 1, Year 2 and Year 3 intervention
 
	 Maths leader has attended Mastery specialist course and maths leader, and deputy have attended Embedding Mastery CPD
The information learnt from these has been embedded in staff training to share with all staff.  

	SENDCO out of class support time to support SEND/PP children
 
	 SENDCO was able to complete the EHCP process (autumn 2) for a PP child.  SENDCO able to meet parents and liaise / organise with outside agencies and making referrals and keeping records of this. 
SENDCO supported parental request for an EHCP and this went through. 
EHCP came through after much intervention for one PP child.
SaLT assessment and targets created for 1 PP child

	Targeted Support

	Structured Interventions, including nurture support, and targeted use of support staff in classes.
	Number Stacks intervention introduced for maths supporting children with basic number facts.
1:1 reading intervention for bottom 20% - 2 EAs and volunteer readers assigned to ensuring regular reading provision is provided to these children.
EAs provided with training on English writing expectations and sentence building for use in interventions (December and January)
SLT implemented new system to support with monitoring and tracking provision with interventions. 
TA provided SaLT interventions 1:1 2x a week for 3 PP children
CCT intervention fortnightly for emotional wellbeing
TA provided social support in targeted session each week + support each lunchtime for 1 pp child.

	Home learning and homework club
	Lunchtime homework club in year 6
Twice weekly lego club
Considerations for the future – subscription to spelling shed to support learning at home.

	Whole School Wider Strategies

	Supporting mental health and well-being.
	Twice weekly lego club
 5 children at a time are seen by the counsellor each half term.
CCT specialist in school has also been doing some self-esteem/coping with emotions interventions
1:1 EA has started some social skills interventions once a week plus supporting lunchtime every day which helps with  well-being on the playground.
Support offered through a sensory nurture room
Learning mentor interventions that focus on emotions for specific children.

	Involving parents in school life through:
parental workshops
reading coffee mornings/afternoons
stay and play in EYFS
Advent and Easter craft sessions
Parent invites to English and Maths lessons
Uniform costs
 
	Advent and Easter craft celebrations.
 SENDCO has led on new to school family coffee mornings  
Parent meetings carried out by maths lead to raise the profile of MTC
Parent meetings delivered to year 6 parents – April to prepare for KS2 testing. 
 Story session/workshop for parents, Mother's Day morning with Father Tom and gifts for mums in Nursery, RWI/phonics online support in Reception

	Enrichment Support through contributions to external and internal trips or experiences and after school clubs. Aspirations and career building within the curriculum.
	Classes bid for allocated money towards reducing the cost of class trips for families. This year experiences have included: 
 
Blitz Experience, Warwick Castle, Oscott College, Space centre, Think Tank, Coombe Abbey, local area walk, World Book Day workshop 
School provides provision for the following after school clubs – Football years 1-6, Art, Coding, Drama, Multi sports, Marvellous Mondays Library, Gymnastics, Choir, Netball. Across the year all spaces have been used. 

	Learning mentor employed to meet the increasing and complex needs to families
	Learning mentor has supported families with attendance, housing, uniform, Christmas hampers, panto tickets, etc. 
 

	Attendance to be tracked and rigorously monitored  
	Attendance is regularly tracked by deputy headteacher and learning mentor. Regular meetings are held in school and swift action is put in place to follow up on families causing concern through meetings with the head and deputy. 
 End of Autumn 1 Non PP 95.6 vs PP 95.3%
Last meeting (22.1.25) Non PP 95.3% and PP 94.4%
 4/3/25 - Non PP 95.24% vs PP 94.61%
10/7/25 - Average attendance for the year whole school – 95.2%, PP 95.2%





Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	N/A
	N/A

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	N/A

	What was the impact of that spending on service pupil premium eligible pupils?
	N/A




Further information (optional)
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