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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St Augustine’s School 

Number of pupils in school  365 

Proportion (%) of pupil premium eligible pupils 22% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/2022 

Date this statement was published September 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Mrs Claire Carey 

Pupil premium lead Mrs Claire Carlin 

Governor / Trustee lead Mrs Fiona McLintok 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 96,840 

Recovery premium funding allocation this academic year £ 11,455 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 108, 295 
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Part A: Pupil premium strategy plan 

Statement of intent 

When making decisions about using Pupil Premium funding at St Augustine’s it is 

important to consider the context of the school and the challenges faced.  

Research conducted by EEF can then be used to support decisions around the 

usefulness of different strategies and their value for money.  

Common barriers to learning for disadvantaged children at St Augustine’s can include 

less support at home, weak language and communication skills, lack of confidence and 

resilience, attendance and punctuality difficulties. In addition, there may be complex 

family situations which may prevent the children from flourishing.  

Our ultimate objectives are to:  

 Narrow the attainment gap between disadvantaged and non-disadvantaged 

children. 

 Increase the % of children attaining age related expectations in reading, writing 

and maths. 

 Support our children and their families’ health and well-being to enable them to 

access learning at an appropriate level. 

We aim to do this through: 

 Ensuring teaching and learning opportunities provide high expectations and 

challenge for all.  

 Ensure all children have access to a broad and balanced curriculum. 

 Providing high quality 1:1 feedback on a regular basis. 

 Providing targeted interventions based on termly diagnostic assessments. 

 Supporting our vulnerable families, ensuring they receive appropriate emotional, 

social and well-being support. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  
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1 Attainment in core subjects – due to the COVID pandemic children’s 
learning was impacted. Gaps in learning and knowledge, particularly for 
Maths and vocabulary acquisition, have widened as a result. 

2 Metacognition and Self-Regulation – Almost 40% of our disadvantaged 
children are on the SEND register, have been recently discharged or 
awaiting referrals. There are also additional children across the school 
who are not on the SEND register but lack confidence in their own 
ability. 

3 External Support and Enrichment – Several of our disadvantaged 
children require support from other agencies, including social, emotional 
an d well-being support. 

Financial support can also limit the opportunities children have to 
participate in wider curricular activities, such as residential and visits. 

4 Home circumstance which impacts on learning – parental support, 
aspirations, attendance, life experiences. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

% of children reaching age related expec-
tations in reading, writing and maths will in-
crease.   

Teaching, marking and feedback to be 
consistently good or better across the 
school, ensuring feedback provides both 
support and challenge for all. 

Teachers will identify gaps in learning 
and provide targeted support.  
End of year outcomes will show an in-
crease in the children attaining age re-
lated expectations in reading, writing and 
maths.  

Case studies will measure and show 
progress for a selection of children 
working below year group expectations. 

Pupils identified as relying on additional 
support to be encouraged to develop inde-
pendent skills including those with SEND.  
Staff have high expectations of all and en-
sure that all children have access to the 
whole of the curriculum offer.  

Teaching, marking and feedback to be 
consistently good or better across the 
school, ensuring feedback provides both 
support and challenge for all. 

Children have time to reflect on their 
learning across subjects and are able to 
lead changes and improvements to their 
work.  

Support is offered where appropriate to 
support pupil premium children with 
additional needs to ensure they can still 
access a broad and balanced 
curriculum. 

Children to be exposed to cultural 
experiences and knowledge through a 
well-planned curriculum enhanced by 
educational visits and extra-curricular 
activities. 

All children can access extra-curricular 
activities and educational visits. 

Children display the knowledge and 
cultural capital in line with their peers. 
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Children and their families receive emo-
tional, social and well-being support from 
learning mentor and appropriate external 
agencies, including early help. 
School is welcoming and events are 
planned to encourage parents to engage 
with the school and staff.  
Opportunities for parents to receive sup-
port from school about services which may 
support with routines at home.  

School provides support with purchasing 
of uniform and provides access to 
breakfast club. 

Increased attendance for pupil premium 
children ensuring it is inline or above na-
tional average.  
Parents attend and are engaged in com-
munication with school. 
All children have access to clean and 
suitable uniform. 
Parents attend events which support with 
their child’s academic progress. 
 

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 27,450 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Release time from class to 
cover 1:1 Feedback 
Learning conversations 
between teacher and pupil  
 

 

EEF toolkit suggests that feedback has high 
impact (+8 months progress) for low costs. It 
focuses both the teacher and learner on 
actions required to achieve goals. 

1, 2, 3 and 4 

Achievement for all: The 
Achieving Schools 
Programme 2 year 
partnership for 
accelerating progress and 
attainment for schools and 
Early years focusing on 
closing the gap for 
vulnerable and 
disadvantaged children. 

 

The Achieving Schools Impact Assessment 
Report – 2016, summarises the key 
findings: between Autumn 2011 and Spring 
2015 average yearly increases in 
participating schools in reading, writing and 
maths were notably above expected level of 
progress. Social outcomes included all 11 
case study schools, where attendance and 
behaviour was an issue, the programme 
enabled schools to target and improve this. 
Overall the three key areas of impact were: 
parental engagement, improved pupil 
attainment and improved inclusivity of 
vulnerable children. 

1, 2, 3 and 4 

AH to be a pupil premium 
champion and released 
from class to monitor 
provision for PP pupils – 
implementing any 

Leadership with a specific focus and related 
targets is a successful strategy for school im-
provement. 

 

1 



5 

necessary changes where 
needed. 

WELLCOMM assessment 
to continue to be 
implemented across 
EYFS 

 

The EEF recommends that oral 
interventions show a clear link to the 
importance of spoken language and verbal 
interaction in the class and can lead to +5 
months progress impact for low cost. 

1 

Teachers make use of 
PIXL assessment data to 
inform planning for 
implementation of whole 
class therapies and 1:1 
intervention.   

 

Gaps analysis enables teachers to refocus 
and redirect the support and feedback they 
give to children. EEF feedback studies 
show impact across all age groups with a 
particular impact on English and Maths. 

1, 2 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £47,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Learning mentor/HLTAS 
and TA’s to offer 1:1 or 
group support in lessons 
for targeted PP children 
with behavioural, social 
and emotional barriers to 
learning. 

Deliver CPD to teachers 
on the effective use of 
support staff within class. 

 

EEF recommends that interventions that 
support behaviour seek to improve attainment 
by reducing challenging behaviours. This may 
vary from addressing low level disruption to 
aggression and violence. The impact is +3 
months progress. 

EEF recommends that use of TAs can have a 
positive impact on education achievement – 1 
months progress  

EEF guidance report on Making Best use of 
Teaching Assistants 

1, 2 

Deliver targeted support 
around emotional well-
being through 1:1 or small 
groups. Including 
counselling. 

 

EEF toolkit recommends this as adding an 
extra +4 months progress to expected pro-
gress over a year. EEF evidence surrounding 
interventions which target social and emo-
tional learning seek to improve pupils’ inter-
action with others and self-management of 
emotions. On average SEL interventions 
have an identifiable and valuable impact on 
attitudes to learning and social relationships 
in school.   

 

1, 2, 3 

Deliver small group and 1:1 
intervention to provide tar-
geted support for children. 
 

 

Small group tuition enables the teacher or TA 
to focus exclusively on a small group of 
learners. It can be aimed as support for lower 
attainers, to improve progress or to teach 
challenging topics or skills. The EEF sug-
gests an impact of +4 months progress. 

1, 2 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 
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Budgeted cost: £33,845 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Learning Mentor employed 
to meet the increasing and 
complex needs of families. 
 

 

The school is located in a higher than aver-
age level of deprivation. There are many fam-
ilies with multiple and complex needs and 
their needs impact directly on the children’s 
well-being. The school provides intense sup-
port to a number of families and nurture to a 
number of pupils so a LM’ is necessary. 

 

1, 3 

Continue to run a breakfast 
club for targeted pupils to 
ensure a positive start to 
the school day. 

 

Increase in attendance and punctuality 
ensures a positive start to the day for children. 

1,3  

Continue to employ an at-
tendance officer to increase 
attendance of this group of 
pupils. 

 

Attendance for PP pupils is lower than non-PP 
pupils. If they do not attend regularly then they 
will not learn as much and has an impact on 
emotional well-being. Building relationships 
with these families has worked in the past to 
help raise attendance. 

1,3 

Involving parents in school 
life through: 

- parental workshops 
- reading coffee 

mornings/after-
noons 

- stay and play in 
EYFS 

- Advent and Easter 
craft sessions 

- Parent invites to 

English and Maths 

lessons 

- Uniform costs 

 

 

EEF evidence suggests involving parents and 
parental engagement in supporting their 
child’s academic learning has adds +3 months 
progress to progress. 

3, 4 

Enrichment Support 
through contributions to 
external and internal trips 
or experiences.  
 
 
Aspirations and career 
building within the 
curriculum. 
 

Key findings from the Subject to Background 
Report March 2015 (P Sammans, K Toth, K 
Sylva)’Early years and primary school experi-
ences, along with better home learning envi-
ronments in the early years and up to the age 
of 7 provide a significant boost in attainment 
for children at the age of 11 and help to coun-
teract disadvantage.’  
 

EEF recommends that outdoor learning can 
have a positive impact of +4 months on 
academic learning and evidence suggests 
there is greater impact for more vulnerable 
students. 

3, 4 

 

Total budgeted cost: £ 27,450 + £47,000 + £33,845 = £108, 295 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Desired outcome Chosen 
Approach 

Estimated impact Lessons 
learned 

 
Quality First Teaching 

A) Majority of PP children will 
make accelerated progress in 
RWM. 
B) The ability of PP pupils to 
spell and use new language 
both orally and in written work 
develops in line with whole 
school expectation. 
C) Children develop a greater 
resilience to manage social and 
emotional barriers to learning. 
D) Attendance, aspirations and 
life experiences of our PP pu-
pils will increase to allow them 
to fully take part in the curricu-
lum. 

Achievement for all: 
The Achieving 
Schools Programme 
2-year partnership for 
accelerating progress 
and attainment for 
schools and Early 
years focusing on 
closing the gap for 
vulnerable and disad-
vantaged children. 

Due to COVID restrictions 
the programme was sus-
pended until July 2021. The 
two-year coaching pro-
gramme will recommence in 
July and roll out over two 
years from this point. 

 

Achievement for 
all coaching part-
nership to recom-
mence July 2021.  

A) Majority of PP children will 
make accelerated progress in 
RWM. 
B) The ability of PP pupils to 
spell and use new language 
both orally and in written work 
develops in line with whole 
school expectation. 

 

Reading comprehen-
sion strategies: Struc-
ture of guided reading 
sessions to be re-
modelled to allow 
time for whole class 
reading, sharing of 
quality texts, and pro-
motion of reading for 
pleasure. 

Reading CPD delivered virtu-
ally at the start of the year by 
the English lead to introduce 
staff to ways of teaching 
reading skills to pupils in 
whole class reading ses-
sions. End of year data for 
pupil premium children in 
reading – Yr1 10%, Yr 2 
46%, Yr3 47%, Yr4 70%, Yr5 
59%, Yr6 89%. Due to the re-
cent pandemic, the end of 
year results for year 1 was 
expected.  

English lead to 
re-evaluate the 
teaching of read-
ing in classes 
and decide on 
the best ap-
proach for next 
academic year.  

A) Majority of PP chil-
dren will make acceler-
ated progress in RWM. 
B) The ability of PP pu-
pils to spell and use new 
language both orally and 
in written work develops 
in line with whole school 
expectation. 

 

Release time from 
class to cover 1:1 
Feedback Learning 
conversations be-
tween teacher and 
pupil.  
 
CPD for all staff 
based on establishing 
relationships with pu-
pils during 1:1 learn-
ing conversations. 

Release time for 1:1 conver-
sations has been impacted 
by both lockdown and staff 
shielding before and after the 
lockdown period.  
CPD has been very limited 
due to limited availability to 
meet.  
However, from the meetings 
that have taken place staff 
have kept up to date records 
of their meetings. Evidence 
shows meetings have taken 
time to address a number of 
issues including anxieties on 
return to school, concerns in 
class, aswell as work to-
wards closing identified gaps 
in learning. Pupil voice sug-
gests that children find the 

Conversations to 
continue next ac-
ademic year.  
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1:1 time helpful and has 
been useful in addressing is-
sues that have arisen in 
class and solutions have 
been found.  

A) Majority of PP chil-
dren will make acceler-
ated progress in RWM. 
B) The ability of PP pu-
pils to spell and use new 
language both orally and 
in written work develops 
in line with whole school 
expectation. 

 

AH to be a pupil pre-
mium champion and 
released from class to 
monitor provision for 
PP pupils – imple-
menting any neces-
sary changes where 
needed. 

Designated time for the pupil 
premium champion has en-
sured that pupil premium rec-
ords are kept up to data, staff 
are aware when new children 
are added to the register, 
regular checks on books 
through case studies helps 
tracks progress and identify 
areas needing support.  

Continue with ap-
proach.  

A) Majority of PP children will 
make accelerated progress in 
RWM. 
B) The ability of PP pupils to 
spell and use new language 
both orally and in written work 
develops in line with whole 
school expectation. 

 

WELLCOMM assess-
ment and intervention 
to be implemented 
across EYFS. 

Analysis of WELLCOMM as-
sessments and ongoing fo-
cused support has informed 
subsequent planning 
throughout the year in EYFS 
and has impacted children’s 
communication and language 
outcomes with all PP children 
making better than expected 
progress in understanding 
and speaking, two thirds 
making better than expected 
progress in listening and at-
tention and a third making 
expected progress.  

Communication 
and language 
continues to re-
main a high prior-
ity in early years. 
WELLCOMM as-
sessments will 
continue to be 
used next aca-
demic year. In 
addition Early 
years are seek-
ing additional 
support in this 
area.  

D) Attendance, aspi-
rations and life experi-
ences of our PP pu-
pils will increase to al-
low them to fully take 
part in the curriculum. 

Enrichment Support 
through contributions 
to external and inter-
nal trips or experi-
ences.  
 
Forest School  
 
Aspirations and ca-
reer building within 
the curriculum 

Unfortunately, due to COVID 
restrictions, all external and 
internal trips were put on 
hold for the 2020/21 aca-
demic year.  

Ensure that there 
is a return to a 
full delivery of the 
whole school cur-
riculum and en-
richment opportu-
nities.  

Targeted Support  

C) Children develop a 
greater resilience to 
manage social and 
emotional barriers to 
learning. 

 

Learning men-
tor/HLTS and TA’s to 
offer 1:1 or group 
support in lessons for 
targeted PP children 
with behavioural, so-
cial and emotional 
barriers to learning. 

There have been 8 children 
across years 2, 1 and Recep-
tion who have required 1:1 
support this year due to high 
level behavioural and learn-
ing needs.  

Learning mentor 
and TAs to con-
tinue to provide 
targeted support 
where needed.  

D) Attendance, aspi-
rations and life experi-
ences of our PP pu-
pils will increase to al-
low them to fully take 
part in the curriculum. 

Brilliant Club 
Scholar’s Programme 
to be launched for a 
selected group of chil-
dren to access uni-
versity style study 
programmes along-
side a PHD re-
searcher.  
 
 

Brilliant club took place with 
the six chosen children from 
last year, now in year 6, dur-
ing the Autumn term in 
school. Children were able to 
complete socially distanced 
tutorials in school. Attend-
ance for the sessions was 
above national average at 
89%. Children completed a 
course on the biology of the 
heart. Out of the six children 

COVID re-
strictions and 
crossing bubbles 
made it difficult 
for PP lead to 
support with the 
delivery of the 
club and to sup-
port children with 
extra time to-
wards their pro-
ject.  
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who attended only 3 submit-
ted a final assignment.  

A) Majority of PP 
children will make 
accelerated pro-
gress in RWM. 

 

Deliver small group 
and 1:1 intervention 
to provide targeted 
support for children.  
 

Regular pupil progress meet-
ings throughout the year 
have ensured that teachers 
have taken time regularly to 
identify those children in 
need of intervention. Intro-
duction of PIXL this year has 
provided support staff with 
resources to support in tar-
geting interventions to spe-
cific needs.  

PIXL tests gaps 
analysis to con-
tinue to be used 
next year to sup-
port with identify-
ing the needs of 
specific children 
and identify those 
at risk at not 
reaching age ex-
pected attain-
ment at the end 
of the year.  

Other Approaches 

C) Children develop a 
greater resilience to 
manage social and 
emotional barriers to 
learning. 

D) Attendance, 

aspirations and life 

experiences of our PP 

pupils will increase to 

allow them to fully 

take part in the 

curriculum. 

Employ a Learning 
Mentor to meet the in-
creasing and complex 
needs of families. 
 

Families have continued to 
be support throughout the 
year, including during lock-
down. Regular contact to vul-
nerable families was made 
throughout lockdown and 
bubble closures. Support 
with technology was offered 
to support with engagement 
in online learning. Food par-
cels were distributed at 
Easter along with vouchers 
before the Government 
scheme was set up. 

Approach to con-
tinue.  

Continue to run a 
breakfast club for tar-
geted pupils to en-
sure a positive start to 
the school day 
 

31 children are currently on 
role in the school’s breakfast 
club and attend regularly.  

Provision to con-
tinue to be in 
place to support 
families and to 
ensure children 
are provided with 
breakfast at the 
start of the day.  

Thrive groups to be 
targeted at small 
groups of children or 
individuals by Thrive 
trained adults.  
 
All teaching staff to 
continue to use 
Thrive approaches 
within classes along-
side emotional coach-
ing training.   

Thrive has taken place 
across the year and children 
have benefited from 1:1 
targeted support with staff 
members who are Thrive 
trained. Support has mainly 
involved dealing with 
anxieties and emotions.  

Emotional sup-
port will continue 
to be identified 
next academic 
year.  

C) Children develop a 
greater resilience to 
manage social and 
emotional barriers to 
learning. 

D) Attendance, aspi-
rations and life experi-
ences of our PP pu-
pils will increase to al-
low them to fully take 
part in the curriculum. 

Continue to employ 
an attendance officer 
to increase attend-
ance of this group of 
pupils. 

The attendance officer, learn-
ing mentor and acting head 
have met regularly over the 
course of the year to rigor-
ously check and track attend-
ance. Records are kept to 
monitor vulnerable families.  

Attendance is still 
an area for con-
cern and regular 
attendance meet-
ings will continue 
to take place to 
help track this 
and provide sup-
port where 
needed for fami-
lies.  
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Involving parents in 
school life through: 

- parental 
workshops 

- reading cof-
fee morn-
ings/after-
noons 

- stay and play 
in EYFS 

- Advent and 
Easter craft 
sessions 

Parent invites to Eng-
lish and Maths les-
sons   

Due to COVID restrictions we 
have been unable to allow 
parents on site this academic 
year.  

Continue with 
identifying ways 
to ensure parents 
are involved in 
school life.  

 

 

Teacher Assessment Data – Whole School 2020/2021 

  

END OF YEAR DATA 2020 -2021 

% Reading Writing Maths 

EXS +  

Non-PP 

EXS +  

PP 

EXS +  

Non-PP 

EXS +  

PP 

EXS + 

Non-PP 

EXS 

+ PP 

Year 1 37 10 49 10 53 30 

Year 2 55 46 55 38 62 38 

Year 3 59 47 36 27 39 33 

Year 4 78 70 53 10 64 30 

Year 5 71 59 45 41 45 41 

Year 6 79 89 67 72 82 72 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 
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Programme Provider 

N/A N/A 

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 
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Further information (optional) 

 

 


